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REPORT NO. 10 
SPECIAL EDUCATION ADVISORY COMMITTEE  

TO: The Committee of the Whole (Public) DATE:  15 November 2017 
 

A meeting of the Special Education Advisory Committee was held this evening in 
the Trustees’ Committee Room, 133 Greenbank Road, Ottawa, commencing at 7:06 
p.m. with Rob Kirwan as chair and the following also in attendance: 

 

ASSOCIATION REPRESENTATIVES: Dragos Popa, Association for Bright 
Children of Ontario (ABC); Mark Wylie, Down Syndrome Association; Katie Ralph 
(electronic communication), Autism Ontario; Donna Owen, Ottawa-Carleton Assembly 
of School Councils (OCASC); Michael Bates, Learning Disabilities  Association of 
Ottawa-Carleton; Ian Morris, Ontario Associations for Families of Children with 
Communication Disorders (OAFCCD); and Terry Warner, VOICE for deaf and hard of 
hearing children.  
 

TRUSTEE MEMBERS: Chris Ellis. 
 

OTHER TRUSTEES: Lynn Scott. 
 
NON-VOTING REPRESENTATIVES: Jean Trant, Ontario Secondary School 

Teachers’ Federation (SSP); Catherine Houlden, Ontario Secondary Teachers’ 
Federation (Teachers); Susan Gardner, Ottawa-Carleton Elementary Teacher’s 
Federation; and Nancy Dlouhy, Ottawa-Carleton Elementary Operations.  
 

STAFF: Superintendent of Learning Support Services, Olga Grigoriev; Executive 
Officer, Michèle Giroux; Superintendent of Curriculum Services, Dorothy Baker; 
Superintendent of Instruction, Brett Reynolds; Manager of Learning Support Services, 
Stacey Kay; Chief Psychologist, Dr. Tim Hogan; Manager of Research, Evaluation & 
Analytics Division (READ), Joan Oracheski;  and Board/Committee Coordinator, Nicole 
Guthrie.   

 

 Call to Order 1.

Chair Kirwan called the meeting to order at 7:06 p.m.  
 

 Approval of Agenda  2.

Moved by Terry Warner,  
 THAT the agenda be approved.  
  
Trustee Scott requested that items 4 and 5 be moved for discussion after item 9.  
 
Moved by Terry Warner,  
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 THAT the agenda be approved, as amended.  
 
 - Carried –  

 Delegations 3.

a) Erin Thiessen, Parent 

 Ms. Thiessen expressed enthusiastic support for a universal screening tool for 
giftedness. She stressed the importance of early intervention for all students. She 
expressed the view that the CCAT-7 is a tested and popular model and while the testing 
will not perfectly predict giftedness for every student, private assessments should still be 
an option. She indicated her preference for the testing to be administered in grade 2 
and added the early test may help students with the standardised EQAO testing in 
grade 3 which may in turn help improve the District’s EQAO results.  

 
b) Diar Hassan, Parent 

Mr. Hassan expressed concern over the administration of the universal screening 
tool for giftedness. He noted that his son had mixed results and that the administration 
and location of testing within the school is important and may impact results. While he 
understands the bulk delivery of the test is a cost-effective solution for the District, he 
cautioned that the results may not be as good.  
 

 Members Information 4.
 

Mr. Morris advised that the province has stopped its work on the special needs 
strategy for the integration of rehabilitation services. He noted that his organization, 
OAFCCD, have been hoping for integrated service delivery as the services and 
resources are presently too fragmented. He indicated that OAFCCD will be preparing a 
letter to the Minister requesting that work on the strategy resume.    

 
Chair Kirwan advised members that the Parent Conference is this Saturday, 18 

November 2017 and is an opportunity for SEAC members to provide information on 
their member associations to parents and promote the work of the committee.  

 

a) Notice of Motion, Rob Kirwan 

Chair Kirwan indicated that at the 13 September 2017 SEAC meeting Mr. 
Popa had questioned staff development and priorities. He noted that since then 
Mr. Popa, with the assistance of the membership of ABC, has discussed bringing 
forward a notice of motion on the subject.  

Mr. Popa noted that the District teaching and support staff are expected to 
meet the varied needs of students across the full spectrum of special education 
programs. Staff qualifications and skills must be supplemented by continuous 
learning and professional development.  The notice of motion would request 
additional professional development on differentiated instruction, a 
comprehensive plan for professional development and ongoing monitoring and 
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evaluation on the outcomes of the tiered approach for students. Mr. Bates 
commented that the Learning Disabilities Association of Ottawa-Carleton shares 
the view of ABC and strongly supports and will assist with the preparation of the 
formal notice of motion.  

Chair Kirwan suggested that LDAO and ABC members work with staff to draft 
the notice of motion and bring it forward for discussion at the 13 December 2017 
SEAC meeting.   

Trustee Scott advised that the notice of motion does not require joint 
sponsorship and that it is critical that the motion have a clear purpose. The 
details do not need to be inserted into the motion and whereas statements 
should be limited.  

 

 Review of Special Education Advisory Committee Report 5.
 
a. Receipt of Report 9, 11 October 2017 

 
Moved by Terry Warner, 

THAT Report 9, Special Education Advisory Committee, dated 
11 October 2017, be received. 

- Carried – 
  
The Committee requested the following corrections to Report 9: 

 Trustee Ellis requested that his statement on Folio 4 be revised 
to read “Trustee Ellis noted that the code of conduct is presently 
limited to trustees bringing complaints against other trustees; 

 Ms. Owen noted that the SEAC contact information is not 
available on the website and that in order for a member of the 
public or a parent to find the names of the members they need 
to access the standards which is not  

 Mr. Morris requested that he be added to the roll call; 

 Ms. Dlouhy requested her comment at the top of folio 9 be 
revised to read “Ms. Dlouhy noted that the extended day 
programs (EDP) often include exceptional learners and 
wondered if the EDP and ECEs working before and after school 
were included or should be considered within the Standard”; 
and  

 Mr. Bates requested clarification on the confusion between the 
usage of the word plan and report on folio 7. He believed the 
reference should be plan. 

 
b. Long Range Agenda 

 No questions/queries.  

c. Business Arising, Status of Motions/Reports 
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Superintendent Grigoriev advised that the second sentence of her 
statement at the top of Folio 3 be revised to read  “Based on the grade 3 results, 
19% indicated that they had an IEP, with 23% at the junior level and 23% at the 
OSSLT level.  Ms. Doubt queried whether or not specific questions could be 
added to the Myschool survey. Superintendent Grigoriev noted that she would 
take the request under advisement and that item 9 could be revised to note 
future efforts. 

 

 Memo 17-122, Response to Student Exclusions 6.

Your committee had before it Memo 17-122, Response to Student Exclusions. 
The memorandum was prepared in response to questions raised about the student 
exclusion data at the 19 September 2017 Committee of the Whole, and subsequent to 
Memo 17-093, Student Exclusions.  The memorandum contains the most current 
exclusion data for the 2015-2016 and 2016-2017 school year. 

 
During the discussion and in response to questions the following points were 

noted: 
 Superintendent Reynolds advised that direction on exclusions was provided 

to principals.  Principals use exclusions sparingly when all other reasonable 
options have been exhausted; 

 Exclusions are not punitive; 
 Administrators use a specific code in the Trillium database to track exclusions 

and the code is similar to another code and it was found that in some 
instances the wrong code had been utilized in the system. Staff have 
remedied the error and administration and principals were alerted on the 
method for appropriate coding of exclusions; 

 In 2016-2017 there were fewer exclusions and most of the exclusions were 
for less than 5 days; 

 The District will continue to track exclusions and to identify trends;   
 In response to a query from Chair Kirwan regarding possible links between 

exclusions and suspensions, Superintendent Reynolds responded that the 
District is not able to correlate exclusions and suspensions; 

 Chair Kirwan expressed the view that the ombudsman report reviewed 
administrative exclusions and strongly suggested that the process of 
exclusions be open and transparent and that the parents are aware that they 
have a right to appeal.  He suggested that the right to appeal be highlighted 
within the policy and that the policy be easier to find on the District website;  

 The letter of notification presently sent to parents identifies both the reason 
for the exclusion and the parents right to appeal the decision;  

 In response to a query from Trustee Ellis, Executive Officer Giroux responded 
that policy is weighted against procedure. The policy contains the District’s 
statements of belief and guiding principles while the procedure explains the 
steps the District will take in pursuit of those principles. She noted that 
Superintendent Reynolds is working with the Policy Analyst on a series of 
revisions to Safe Schools Procedure PR.521.SCO which will include 
reference to the parents right to appeal; 
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 Executive Officer Giroux noted that exclusions can be added to the “how do I 
section” of the website. The link will bring parents to a page with information 
and direct links to the Safe Schools policy and procedure; 

 Chair Kirwan expressed concern that special education students may be 
excluded more often due to their behavior issues.  He expressed the view that 
the District must ensure everything has been done to diffuse the situation 
prior to the exclusion; and 

 Superintendent Grigoriev noted that Learning Support Services (LSS) is often 
involved in the conversations and decisions regarding exclusions to ensure 
school administrators are not making decisions in isolation. The multi-
disciplinary team is often involved and exclusions are the last resort. In some 
situations where the student poses urgent significant risk to the safety of staff 
and students the decision is made quickly. 

 

 Memo-17-137, Additional Information Requested for 2015-2016 7.
Student Suspensions (Indigenous Self-Identified) 

Your Committee had before it Memo 17-137, Additional Information Requested 
for 2015-2016 Student Suspensions (Indigenous Self-Identified). The memorandum was 
prepared to respond to a question raised by Trustee Olsen Harper at the 17 May 2017 
SEAC meeting during the discussion of Memo 17-055, 2015-2016 Student. 
Suspensions.   

 
Superintendent Reynolds advised that the data highlighted in the memorandum if 

from the 2015-2016 school year. Students having self-identified as First Nation Metis 
Inuit (FNMI) represent approximately 2% of the District student population. FNMI 
students account for 3.8% of the total number of student suspensions which is 
marginally higher than the overall suspension rate of 2.5%. He noted that folio 21 
provides a breakdown of the number of suspensions by self-identification status. The 
total number of FNMI students suspended at the elementary level was 44, and there 
were a total of 26 at the secondary level. Given the total student enrolment that self-
identified FNMI it does not require significant numbers to impact the rate. 
 

Superintendent Reynolds advised that in the future staff will include information 
for students who self-identify FNMI, English language learners, and students who reside 
in lower income neighbourhoods to assist in the identification of potential barriers to 
learning and target strategies to create more positive learning environments. 
Superintendent Grigoriev added that the data does is not mutually exclusive of other 
categories, students who self-identify FNMI may have an exceptionality. 

 

 Report 17-073, Universal Screening Tool for Giftedness 8.

Your committee had before it Report 17-073, Universal Screening Tool for 
Giftedness, to provide information with respect to a universal screening tool for 
giftedness. The report is a result of the 20 December 2016 Board Motion requesting a 
report with a plan, including costing, of implementing a universal screening tool.  

 
Superintendent Grigoriev provided the following overview of the report: 



Special Education Advisory Committee   - 6 - 15 November 2017 
Report No. 10 
 

 The universal screening tool is a mechanism to assess student learning 
potential; 

 A universal screening tool would provide information to inform decision making 
about student learning but it is separate from early intervention, formal gifted 
identification and gifted program placement; 

 Folios 25 to 26 outline the history of screening and identification of Gifted 
Learners in the District; 

 During the Gifted Review in 2016, it was noted that there was an under 
representation of certain populations (girls, Indigenous students, etc.) in the 
gifted specialized programs.  Equity of access is an important element with the 
cost of private assessment in the range of $2000 to $3000 which is a barrier to 
many families; 

 The concept of a universal screening tool was put forward as a possible 
mechanism to address equity;  

 Only a few Districts across the province are currently using a universal 
screening tool. Those who utilize the screening tool do so to identify students 
who may be in need of further enrichment opportunities; 

 The District is currently using the CCAT-7, a Canadian normed cognitive 
assessment tool that assesses student cognitive abilities in three areas: 
quantitative, verbal and non-verbal;  

 The CCAT can also be used as a universal screening tool; 

 The universal screening tool would be administered at the grade 4 level as 
cognitive/brain development is more solidified at students 9 years of age;  

 The administration of the universal screening tool would be conducted by the 
Learning Support Teacher (LST) in conjunction with the classroom teacher; 

 The universal screening tool would provide a cognitive assessment only. It will 
not provide a student with a formal identification of giftedness; 

 The current cognitive criteria for formal identification and placement would not 
change. Internal and private practice psychological assessments will continue 
to be accepted; 

 District school psychologists would continue to review all cognitive 
assessments in order to determine next steps for students; 

 Within the current professional resources, the District psychologists would be 
unable to provide comprehensive additional cognitive and achievement 
assessments for all students who may be referred as a result of the 
administration of the universal screening tool;  

 The universal screening tool would provide valuable information on all learners 
to support greater differentiation and personalization of instruction; and 

 The decision to implement a universal screening tool would require the 
addition of 1 Learning Support Consultant (LSC), 4 Psychologists, .5 Speech-
Language Pathologist and .5 Social Worker to conduct the training, 
consultation, assessment , report writing and parent engagement. 

During the discussion and in response to questions the following points were 
noted: 

 Trustee Ellis expressed frustration with the delay of the revised ministry 
definition of giftedness.  He proposed that the District move forward with a 
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recommendation and that should the criteria change, the universal screening 
program be modified accordingly; 

 In response to a query from Trustee Ellis regarding the issue of equity, 
Superintendent Grigoriev noted that the under representation, outlined on 
Folio 26, is across the gifted spectrum regardless of program; 

 Dr. Hogan noted that the CCAT can help identify a student’s strengths and 
weaknesses. While this test would help identify talented learners, those 
struggling cognitively would also be identified and could provide the school 
with an indication of students that may require further follow-up; 

 The CCAT is currently being used by other boards to identify students just not 
universally as a cohort. If the screener identifies talented students, further 
testing may be undertaken. The results provide the motivation for intervention 
and educators may then program in a specific manner tailored to the student; 

 In response to a query from Mr. Bates regarding the costing as outlined on 
Folio 30, Superintendent Grigoriev responded that Table 1 outlines the cost to 
continue to deliver the CCAT at status quo. Table 2 provides costs associated 
with the screeners use across the cohort. An additional investment in 
professional development for staff would be required, particularly in the first 
year. Costs would be reduced overtime but additional support and follow-up 
would be required to continue the testing each year; 

 Mr. Popa expressed the view that a universal screening tool will be important 
for all exceptionalities and that he welcomed the proposal. He queried the 
research and studies reviewed to support the use of the testing in grade 4 
and would like to review those studies if possible. Superintendent Grigoriev 
indicated that she could provide some background and that in other Districts, 
grade 4 was the preferred level for administration; 

 In response to a query from Mr. Popa regarding the screening process and 
potential disparity, Superintendent Grigoriev noted that cohort style testing 
may not be best for some students. Dr. Hogan noted that further to CCAT 
identification more robust tests like the WISC 5, Stanford and Otis-Lennon 
would formally identify giftedness. The CCAT is a screener only; 

 Dr. Hogan noted that the majority of private practice psychologist gifted 
reports were found to provide information which would identify the student as 
gifted. The Identification, Placement and Review Committee (IPRC) evaluate 
the reports with their own evidence and if the standard for cognitive 
identification is met, the student would be accepted by the committee for 
placement. If the student’s scores met the criteria and the parents wanted 
them to be placed in the congregated they would be placed there. Mr. Popa 
requested the number of placements to the congregated gifted program from 
the IRPC as a result of private practice reports; 

 Ms. Owen expressed the view that it is common for boys to act out when their 
learning needs are not met, while girls are often silent which can lead to the 
placement of more boys. She expressed the view that the path for a student’s 
entry into the congregated gifted program is not well known; 

 The debate on the issue of gender equity and giftedness is long standing; 

 Parents may elect to opt out of the CCAT testing; 
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 In response to a query from Mr. Morris regarding the human resource impact 
of implementing the universal screening tool for giftedness, Superintendent 
Grigoriev noted that staff would be reallocated in order to administer the 
CCAT. The test takes 30 minutes per section and would not interfere with 
classroom instruction.  Dr. Hogan added that 0.5 day of multi-disciplinary 
team in the school would be required to review the results with particular 
emphasis on those who stood out and those students who did poorly. 
Superintendent Grigoriev noted that prior to 2008 all grade 3  students were 
administered the CCAT by school staff and that the process was eliminated 
due to the additional workload within the school; 

 Mr. Morris expressed concern that staff reallocation may impact the regular 
classroom. Superintendent Grigoriev agreed that the LSS teams should be 
spending time supporting learning in the classroom and that the testing 
should not dominate the LST workload; 

 The CCAT is a standardized test and is not subjective; 

 Superintendent Grigoriev noted that LSS supports waiting for the province to 
provide a new definition for giftedness prior to implementing the universal 
screening tool. The definition may change to be more inclusive and focus less 
on cognitive ability; 

 Trustee Ellis commented on the decision to utilize the screening tool in grade 
4 and its impact on the number of early year’s congregated classes. He noted 
that recent reports suggest that congregated classes in grades 1, 2 and 3 
have diminished.  Superintendent Grigoriev noted that identification is not 
synonymous with placement in a gifted program and that gifted students may 
have tailored programing delivered in the regular classroom. She added that 
there will always be exceptions, particularly where students are profoundly 
gifted but research supports waiting until grade 4 for the administration of the 
CCAT; 

 Trustee Scott and Chair Kirwan stressed the importance of the word 
placement.  Both noted that placement in a program does not necessarily be 
a congregated class;  

 In response to a query from Trustee Scott regarding the changes to primary 
years specialized class placements, Superintendent Grigoriev noted that 
service provision for students is now more personalized. Teachers are more 
informed of the learner’s requirements and utilize the support of Curriculum 
Services, Learning Support Services (LSS) and Business and Learning 
Technology (B&LT) to support all learners in the classroom.  Superintendent 
Baker added that the District has increased interdepartmental collaborations 
which have allowed principals and staff to better understand the learning 
profiles of their students and the types of differentiated instruction that will 
serve them; 

 In response to a query from Mr. Popa regarding the timeline for placement 
using the universal screening tool for giftedness, Superintendent Grigoriev 
noted that the CCAT would be administered early in school year and that it 
would be possible for a student who did well on the CCAT and with 
supplemental evaluation to be placed in a gifted program in grade 5. The 
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CCAT could identify a need for enrichment, and the enrichment can begin in 
the regular classroom. Teachers can assess the response to the enrichment; 

 In response to a query from Chair Kirwan regarding the current screening, 
identification and placement process outlined on Folio 26, Dr. Hogan noted 
that it is rare for there to be a disagreement between parents and the multi-
disciplinary team, the CCAT assessment is currently administered when 
requested; 

 Manager Kay noted that families do present private assessments to the 
District for programming considerations and further discussion; however it 
does not translate into direct access to specialized program classes. The 
reports may be brought to the school for review and to ensure the 
administrative and teaching staff has a better understanding of the learner; 

 Superintendent Grigoriev noted that not every parent wants to pursue a 
congregated style gifted program. Dr. Hogan advised that the number of 
private practice psychologist gifted reports listed on Folio 29 as 200, is likely 
an under-estimate. The assessments can be used for formal gifted 
identification which would lead to an IEP and tiered intervention. If the student 
responds well to the tiered intervention, differentiated instruction would be 
recommended. The consideration for specialized class is made by the IPRC 
and the department has seen fewer of these cases in recent years. Only 100 
were reviewed last year at the elementary level; and  

 In response to a query from Mr. Bates regarding the CCAT’s use to identify a 
learning disability (LD), Dr. Hogan responded that while the CCAT will not 
identify a specific LD, the information gathered can be used by the school 
support team, an LST and psychologist to support the student. 
  

*  *  * 

Following a break at 8:52 pm the meeting was reconvened at 9:01 pm 

*  *  * 

 

 Report 17-085, Report on Student Learning 9.

Your Committee had before it Report 17-085, providing an overview of student 
achievement for the 2016-2017 school year and the 2015-2016 Board Improvement 
Plan for Student Achievement and Well-Being(BIPSAW). 

 
With the aid of a PowerPoint presentation, Superintendent Baker and Manager 

Oracheski highlighted the following information: 

 The three-part report details recent key work carried out to drive progress on 
the learning objective, as described in the 2015-2019 strategic plan 
(Measurement Report), student outcomes as an indicator of the progress 
made last year (Annual Student Achievement Report; ASAR) and the board-
wide plan with specific goals and actions for the 2017-2018 school year 
(Board Improvement Plan for Student Achievement and Well-being; 
BIPSAW); 
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 The reports define how the District supports student learning through the 
strategies outlined in the strategic plan, how the District measures the impact 
of the work, what the evidence collected conveys regarding progress and 
what the District has planned to support further progress this year; 

 The District aims to provide resources, opportunities for professional 
development and collaboration,  and strategies to address needs in targeted 
areas; 

 Considerable work has been done to support instructional practice in 
mathematics and in the Early Years; 

 The work in mathematics has been guided by the Renewed Math Strategy. 
Through this strategy the District has established Math Leads in every school, 
required a focus on math in School Learning Plans (SLPs) and supported a 
balanced math framework; 

 Elementary and Secondary School Program Frameworks were adopted by 
the District to provide a structural model for both elementary and secondary 
programming.  The frameworks include guiding principles about the delivery 
of public education and school configuration models, and guide decision-
making on issues related to program offerings and placement; 

 The approval of the program frameworks were critical policy decisions by the 
Board and foundational to the strategy of improving and increasing access to 
the educational pathways for every student;  

 Research, Evaluation, and Analytics Division (READ) staff have been paired 
with superintendents in an effort to build school teams’ capacity to access, 
use, and interpret multiple sources of data; 

 READ staff works with the school team to support their understanding of 
school data and provide support throughout the year as schools gather and 
analyze evidence of student learning and well-being;  

 READ staff also work to support data analysis and interpretation at the 
District-level, and based on that analysis the team produces the ASAR; 

 The ASAR looks specifically at provincial assessment data, report card 
marks, grade 10 credit accumulation, cohort graduation and annual 
certification rates and Diplôme d’études en langue française (DELF) success 
rates; 

 OCDSB students outperformed their provincial counterparts on five of 10 
EQAO assessments in the areas of literacy and numeracy; 

 Significant gains have been made for students with special education needs 
(excluding gifted) and students residing in lower income neighbourhoods. The 
widening of the achievement gaps for English Language Learners (ELL) and 
students who self-identify as Indigenous reinforce the need to identify and 
implement strategies to better support these students;  

 Students who did not meet the provincial standard were more likely to: be an 
ELL, have special education needs (excluding gifted), report their home 
language being something other than English, and have entered the District 
during the year of the assessment;  

 Students who did not meet provincial standards in mathematics generally 
reported enjoying math less, and had less positive beliefs about their ability in 
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math. Finding ways to help students believe they are capable math learners 
will be important for narrowing gaps; 

 The District continues to be at or above the provincial results on all three 
junior level assessments, and above the province in grade 9 academic level 
math; 

 The District uses the evidence, such as that presented in the ASAR, and 
other sources, to create the Board Improvement Plan for Student 
Achievement and Well-being (BIPSAW) which identifies three specific goals. 
The goals for 2017-2018 are to improve student achievement in grade 3 and 
grade 9 applied mathematics, to improve achievement outcomes for ELLs 
and to decrease reported incidents of bullying, increase student’s sense of 
belonging and build socio-emotional skills for early learners; and   

 The District has monthly superintendency meetings to focus on data analysis 
to identify precise, curriculum based goals and to identify cohorts of students 
with the most urgent learning needs. With evidence informed goals and 
organizational structures in place, strategies that support the achievement of 
the overall goals can be developed. 
 

During discussion and in response to questions the following points were noted: 

 SLPs focus on achievement and well-being. The individual goals of the school 
may or not be the same as those highlighted in the BIPSAW but there is 
alignment with the District focus on mathematics; 

 SLPs for well-being focus on the cognitive, socio-emotional and/or physical 
well-being needs of the student with areas of focus derived from data from the 
OurSCHOOL survey and other school based sources;  

 Using school based data, school teams may identify a particular cohort with 
strong areas of need and can focus on a specific target i.e. Learning Disabled 
(LD) or English Language Learners (ELL). This helps school administrators 
be precise in the selection of strategies which will have the biggest impact on 
students; 

 The District is currently utilizing several evidence-based strategies to help 
students with self-regulation and resilience; 

 The District has created a page on every school website for information on 
the SLP. Principals must share the SLP with school councils and elicit 
feedback. Principals will assist parents and school councils with engaging in 
the goals. School councils can assist by hosting math nights providing 
resources for home learning and engaging their school communities in 
different ways; 

 Marker students are important for special education.  Marker students allow 
educators to delve deeper into a student’s learning profile to build an 
instructional toolkit to meet the student’s needs; 

 Marker students are not currently tracked year over year, however based on 
interventions the marker students should have more success; 

 Curriculum Services is building graphic reference material for principals to 
share with parents to assist them with options and ways to engage with the 
SLP; and 
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 Ms. Houlden expressed the view that the inclusion of locally developed 
statistics is important for planning, particularly for SEAC. 

 

 Department Update 10.

Superintendent Grigoriev noted that the Gifted Advisory Group met three times in 
2017 and in the group edited report 17-053, Gifted Program Review Update, they 
proposed four options: continue with the current model of specialized classes for gifted 
students; initiate a pilot model at a small number of school locations using some of 
Renzulli’s principles for gifted programming;  after a minimum of two years of 
implementation and evaluation, and if success is seen,  consult with stakeholders for 
potential roll out of a revised model for gifted programming in the 2020-21 school year; 
and continue to build staff capacity for individual education plan (IEP) implementation 
and gifted programming in the regular classroom through workshops, professional 
development and the Gifted Google forum. 

 
On 6 November 2017 the Gifted Advisory Group had their first meeting of the 

2017-2018 school year and continued their conversation on the Renzulli model and 
what that might look like in the District.  At the next meeting the Gifted Advisory Group 
will speak with a Superintendent of an American district currently utilizing the Renzulli 
model in conjunction with a congregated program.  

  
A final report for the Geographic Model transition will be completed for discussion 

at the 13 December 2017 SEAC and the 16 January Committee of the Whole.  
 
Chair Kirwan clarified that the original Gifted motion required that the Gifted 

Advisory Group to expand options to be presented to the public. 
 

 Adjournment 11.

 A motion to continue the meeting past 10:30 p.m. was defeated. The meeting 
adjourned at 10:33 p.m.  

At adjournment, the following items remained as unfinished business: 

 Department Update 

     a. Standard 1, The OCDSB Consultation Process 

    b. Standard 9, Special Education Placements Provided by the OCDSB 

 c. Standard 7, Specialized Health Support Services in School Settings 

 Committee Reports 

 
 Rob Kirwan   
 Chair, 
 Special Education  
 Advisory Committee 


